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Editorial

of the digital The Pilgrims Teacher Training Journal.

representation in our articles and reviews, plus 

journal which is to give voice to teacher trainers and 

share our similar and different global understandings 
of good practice in teacher education. Our different 
realities in this edition once again cross a number of 

number of reviews including the fourth review of the 

and resilience.

new section in the journal highlighting articles from 
this rich resource. This will be a feature of each issue 

2014, “Learning and growing as a teacher educator” 

the past into the present, we intend the journal to 

watch each of these videos.

Our cooperation with the British Council Teacher 

we can reach such a global audience with the 
journal, through the British Council Teacher Educator 
Newsletter which can be accessed here.

of the guidelines for writers can be found on the 
website. For more detailed information contact Phil: 
phil.dexter@pilgrimsttj.com.

Our Teacher Trainer Journal
face of Pilgrims in promoting excellence in education. 

hosting our summer training with a rich and varied 

can access the programme.

seem to be a little controversial and though we strive 

The Pilgrims Teacher Trainer 
Journal

Phil Dexter 
Production Manager and Editor 
phil.dexter@pilgrimsttj.com
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memorable time with us …

Have a great summer and a well-deserved break!

Introduction
The global dominance of English is controversial. Some 
argue it constitutes a form of linguistic imperialism 

and bestows privilege upon its speakers in the form 

this contributes to making some EFL teachers and 

concerns have merit, it is important that discussions 

tool of oppression, but rather one that helps safeguard 
their freedom.

Chaz Pugliese 
Director of Education and Teacher Training, Pilgrims 

Welcome from Pilgrims
Dear colleague and The Pilgrims Teacher Trainer Journal 

found here: https://www.pilgrims.co.uk/teacher-training-
courses/2023-face-to-face-courses.

In addition to the courses in Ireland, Pilgrims will also run 
a summer programme in stunning Segovia, Spain.

Segovia! Check out the courses in Segovia here:

https://www.pilgrims.co.uk/teacher-training-courses/
pilgrims-in-segovia

(Please remember that all these courses are eligible for 
Erasmus funds.)

Background

creates a major obstacle to the old imperialist practice 

share their plight and win support from a global audience. 
It also allows access to news that contradicts the 

There are countless examples of peoples for whom 
English is a defence against authoritarian aggression. 

to reach the foreign audiences upon whose support 

EFL: Linguistic imperialism or a defence of democracy?
By Charlie Taylor, Taiwan

western democracies and distance itself from its would-

in English schools shut and teachers arrested.

Examining the evidence

against creeping authoritarianism, we should see a 

produces an annual global 
(EPI) based on the results of its online tests, compared 
its 2022 EPI results to the 2022 
Rankings

EPI is 
questionable since it uses self-selected sampling. This 

at face value.

Finding good data with which to evaluate EF’s results 
is challenging, since most serious academic studies of 
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Netherlands  Poland  Portugal  Romania  
Slovakia Slovenia  Spain Sweden.

and third-last on the 

Of course, it is not clear where the causation lies. These 

value on English while authoritarian regimes are more 
ambivalent. Furthermore, in the case of the European 
countries discussed above, the older generations in 

Russian, rather than English, as their second language 
in schools, and these countries might score lower on 

However, if we compare the English levels from the 2012 
Eurobarometer  scores from 

it could be weak evidence of causation. Countries 
with higher levels of English tended to become more 
democratic over that decade, whereas countries with 
lower levels of English tended to become less democratic.  

Takeaways for teacher trainers
Despite this, it is possible that EFL teacher trainees might 

Native English Speaking Teachers (NESTs) and Local 
English Teachers (LETs) approach this issue from 
different perspectives and with different sensitivities. 

language or culture. If these issues come up, teacher 

First of all, it is important to draw a clear distinction between 
practices where language is used to exert power or control 
and those that equip people with the tools to empower 

good teacher trainers can steer their trainees towards 
the latter. For example, teachers can teach intercultural 

world Englishes, and also putting all speakers of English on 
a more equal footing. Creating opportunities for students 
to practise English with English speakers or learners 

using different instruments, demographics, and criteria 

countries. This is the Eurobarometer 2012

2012). It is not ideal because it relies on self-reported 

There is a strong positive correlation of 0.84 between the EF 
EPI (Education First, 2012) and the Eurobarometer results 

Eurobarometer
Democracy 

The Economist (Economist Intelligence 

Eurobarometer

leaves the following countries:

24 countries to the data from from 

Table 1 for a scatter plot of where the various countries 
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their students to practise communicating with. Empatico.
org provides a free platform for classroom-matching and 

pen pals in other countries in an app that can be monitored 

connect with each other and their students in countries 

connections with counterparts around the world can set 
up collaborations using whatever communication platform 

are designed to teach the target cultures of inner circle 

inextricable link between language and culture means the 

relevant learning materials, and this marriage of English 
with local cultures helps to reimagine the English language 
as a partner in preserving local cultures, rather than as a 
threat to them. Indigenous Taiwanese students responded 

Even the language used to motivate students can be 
considered. Often learning English is presented as a 

but this connection to wealth and power paints English 
in a dominant position vis-à-vis local languages. Instead, 
teachers can promote English as a tool to share 

ethnic, cultural, and linguistic groups that are under threat 

intentions of autocratic leaders around the world. 

Conclusion

enough traction, it could allow them to hamper global 
communication, and thus isolate and subjugate those 

and authoritarianism have been redrawn, and this time 

References
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professional teaching publications. 
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Introduction

aspiration to contribute to their success as the driving factors 
in choosing a teaching career. However, stress and mental 

global Covid-19 pandemic, are taking their toll. 

and to explore feasible and realistic approaches for 
teacher educators to assist teachers in preserving 

Teacher educators, directors of studies, and others in 

Review: Teacher Development “How to” guides: How can 
interventions that focus on (a) teacher identity, (b) teacher 
motivation and (c) teacher resilience be incorporated into 
existing CPD programmes that focus on more transactional 
and pedagogical skills? by Mark Almond
British Council (2021)
By Annie Altamirano, Spain

https://www.teachingenglish.org.uk/publications/case-studies-insights-
and-research

address these areas and help prevent burnout and retain 

the diverse educational settings in which readers operate 
and encourages them to adapt the guide’s insights to 

based “How to” guides for individuals and institutions. 
The guides are hosted on the British Council’s 
TeachingEnglish website.

The guide
Literature review

others, as well as their interactions, shape their beliefs 
and attitudes about education. He closes this section 

education programmes or CPD events.

motivation and interaction in classrooms, focusing 
on face, status and classroom presence, rapport and 

applications. He also includes an outline of the essential 
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whole, there is a good balance between the literature 
and suggestions for classroom application and PD 
discussions, with clear examples and activities. 

experience of participants ranged from novice teachers 

of schools and sectors.

motivation and resilience, such as, 
or Which 

The 
results provide information about different factors such as 
teachers’ self-view as educators, the perceived positive 

elements of teaching. The data also reveal that teachers 
feel undervalued as a result of low salaries and that quite 
a high proportion of teachers’ students lack motivation, 

useful. Most participants also indicated that being part 
of an international group of English language teachers, 
networking with other groups of teachers and joining 

each question, possible conclusions to be derived from 
the data obtained and potential areas for further research. 

research. 

In the Practical applications section, the publication 
offers a range of training activities based on the areas of 

observation or teacher training workshops that teacher 
educators and school leaders can use to support the 
professional development of teachers. These activities 
could also serve as inspiration to develop others that are 

titles referenced in the list at the end of the guide, which 
Developing 

Expertise Through Experience, London, British Council 

interventions, in (3), 

In various educational settings worldwide, teachers 

and national standards. This guide manages to provide 
teacher educators and school leaders with valuable 

classroom environments. 

The Reviewer

before moving to Spain and has given teacher-training 

authored and co-authored educational materials for 
children, adolescents and adults for all main publishers. 

instruction, formative assessment and the use of 

and publishers.

Email: annie.altamiranotrainer@gmail.com 
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training, one-off workshops, publisher-sponsored training 

example, universities, private language schools, cultural 
institutes, state schools, and adult education institutes. 

Yet others are freelance, a status which sometimes leads 

absence of an agreed skills set for teacher educators. 

expecting it to involve either lecturing on “methods” or 

running through classroom language-teaching activities 
with participant teachers acting like language learners:

stuff like new games with the teachers and things.)
(Respondent: Beaven, 2004)

The lack of professional preparation for the job of trainer 

From the archive: 
Learning and growing as a teacher educator: ‘I wouldn’t 
be the person I am if I wasn’t a trainer – and I wouldn’t be a 
trainer if I hadn’t developed into who I am’
By Briony Beaven, Germany

Introduction
This article explores the impact of ELT teacher 
educators” personal development on their professional 

number of teacher trainers. The quotation above is 

in academic literature is to call such people “teacher 
educators” while most of those doing the job seem to 
refer to themselves as “teacher trainers”. Despite the 

terms meaning all those who work in an informational, 

teachers of English to help and guide them in extending 
their knowledge and skills.

careers.

of “teacher trainer” is held, compared to that of “teacher”. 

as perhaps it goes against the grain of the sub-culture 
of ELT teacher education to mention a wish for status). 
For whatever reasons, those who succeed in becoming 

suspected that the opportunities for growth and learning 

questions:

1. 
through their work?

2. 
and behaviour after a period of time working 
as a teacher educator? Is there a link between 
professional and personal development, and if so, is 

3. 
development for teacher educators?

4. Do changes in the working approach of experienced 
teacher educators result from the changes that have 

working for a long time in teacher education change 
the educators as people?

5. 
education practices do the teacher educators 

work with?

The surveys
I had studied new and newish teacher educators and 

is good about it from our point of view?
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the areas I asked about are not amenable to positivist 
answers. So I position this small piece of research 

and interprets personal lived experience “at face value” 

researcher, who then in turn interprets or accords them 

the researcher”s position as a practitioner in the same 
profession, teacher education. This approach seemed 

practice. That is, I was interested in the teacher trainers” 
perceptions of their professional and personal learning 
and the relationships between the two and consider that 

to contribute to our understanding of the teacher training 
profession. 

The distinction between personal and professional 

the professional development of teachers focuses 
on technical skills and competencies such as subject 
knowledge, planning/structuring lessons, managing the 
learning process and transferring knowledge (what a 
teacher or trainer does). Personal development, on the 
other hand, is seen as comprising personal skills and 

rapport and inspire (how a teacher or trainer conducts 

and mentions as examples of “creating opportunities for 
personal development within the work [school] context” 

the Tarot, cooking etc.” Other writers (Beijaard, Meijer 

creation of a concept called PTI (Professional Teacher 

however, I did not use this term, choosing in most of the 
questions to separate professional and personal growth 
or learning in order to allow participants to decide if there 
was an overlap or connection between the two and, if 
so, what kind of relationship existed between the two 
spheres of development.

“The distinction between personal and 
professional learning is not always clear.”

included both freelance and salaried trainers, together 

worked with both in-service and/or pre-service teachers, 
and in a wide range of contexts with varied goals. The 
sample was too small to allow for the creation of sub-

Purposeful selection of sample groups, and larger 

projects on this topic. The questionnaire asked the 

changes since starting work as a teacher educator, 
kinds of personal growth experienced while working as 
a teacher educator, reasons for continuing in this line of 
work or for giving up,and the relationship between their 
professional and personal lives.

one experienced teacher educators, again with mixed 

moved on to ask about means of professional growth 
and amount of professional change, whether personal 
as well as professional growth had taken place and if so 

result of their work in teacher education or whether their 
approach to working with teachers changed as a result of 
changes in themselves.

Results
Survey 1

techniques to self-evaluate their work and that the great 

• Learn new professional skills,

• Find their learning useful in all areas of their lives,

• Do not want to stop being teacher educators,

• 
intertwined.

themselves in response to an open-ended question, fell 
into three categories: technical skills, trainee-centred 
skills and general professional growth. The most 

of teacher educators” repertoire of training activities, 
the development of their skills in linking visual and aural 

2003). Examples of becoming more trainee-centred were: 
learning to take account of different trainee contexts, 
to introduce differentiated levels of challenge, to lead 
trainees to “question” rather than giving information, 
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less judgmental.

that their work leads to personal as well as professional 

personal growth and asked the respondents to choose 

thirteen areas were:

• Better understanding of self

• 

• More willingness to take risks

• 

• 

• 

• 

• Better inter-personal skills

• Better writing skills

• Better organisational skills

• Development of leadership skills

• 

• 
presentations

represent “personal” growth in the sense that all are 
transferable to situations outside teacher education, 

more useful in the world of work. It was notable that 
most of the research participants chose between six and 
eleven areas of personal growth as relevant, suggesting 
considerable transfer of skills from the professional to the 
personal domain.

to separate the personal and professional and, if it was 

respondents, some separation of the personal and 

there were connections between the two spheres.

For the eighteen (60%) for whom separation of personal 

and even as “life itself”, and Roberts (7: 1998), who 
writes: “Our personal development cannot be isolated 
from our social experience.”

opportunities for professional and personal development 
and learning available to teacher educators. In spite 

touch with teaching learners of English, none of the 

attractions of the job were the multiple opportunities 

Survey 2

the participants believed that their work and learning as 

case for them.

privileged the choice of particular personal changes. In 

“Please name the kinds of personal growth or changes 

the case for all participants, since there were a couple 

completed before, a few months ago”. In spite of this 

former respondents did not refer to previous answers. 
Furthermore, the stratagem was successful in bringing 
out new ideas as to what constitutes personal learning 
from a professional situation, extending the idea of 
personal learning deriving from professional experience 

development mentioned and provides examples of each 
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Area of personal
development Examples

Positively viewed 
characteristics

Relationships with people

developed awareness and acceptance of other people”s vulnerabilities and how to 
respond to them (x2), awareness of the need for compassion and of limitations in 

be unsure about something, coping with challenging situations

Organisational skills keep complete and accurate records of the training process

Intercultural awareness

Personal non-ELT 
knowledge

“developed a particular liking for other areas of human endeavour such as 
economics and politics”, “come to believe that [ELT] training needs to involve input, 

Learning to enjoy life 
and help others to gain 
enjoyment

Table 1: Categories of personal learning

The responses given to the question about the kinds of 
personal growth perceived to have taken place suggest 

this sample of teacher educators. The trainers articulate 

lives (consultative, accepting other”s vulnerabilities, etc.). 
Furthermore, some of the explications of the changes in self 

 is a concept 
most often instanced in relation to academic researchers 
showing awareness that their own persona contributes to 
the construction of meaning in the research process, and 

matter. I am indebted to Edge (2011) for an interpretation of 

awareness of the connectedness of their personal and 
professional experiences, and that these experiences are 

however, more problematic for some. Five respondents 

teacher education caused changes in their persona or 
vice versa. One participant commented: 

teaching generally or other factors, e.g. growing 

running from the professional to the personal:

and others a path from the personal to the professional:
My growth as a person (experience, maturity, coping 

people skills) is inseparable from my professional life. 

I only got to competence level [as a teacher trainer] 
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Conclusion
Teaching has “an inherent personal, ethical and moral 

working with trainee teachers and teachers. The teacher 

being engaged in a continual process of learning both 

in their “personhood” arising from the mutual interaction 
between their lives inside and outside work, noticing 

trainers to step back and consider these matters. Trainer 
trainers working with teacher trainers, or groups of teacher 
trainers, might like to use other techniques to foster their 

individual/group metaphors, or contrastive professional/
personal imagined-future biographical scenarios. I 
hope to report on the practical implementation of these 
techniques at a later date.
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people involved in the education of children ought to know. 
In their introduction the authors state: 

a parent. In short to create an all-embracing psychological 

(p 14). 

However, being aware that is an unreachable goal in 

and practice. 
there is a section on what parents, teachers, or other 
caregivers can take from the information shared within 
it. Nevertheless, one needs to get familiar with the 

on the theories and phenomena mentioned in the text.

chapters and subchapters, and in the e-book version 

destination from , ), 
, , to Behaviour, i.e., 

How 
, p 12). The text is interconnected 

and when the authors talk about something that will be 

corresponding information in one of the previous chapters. 
Moreover, the list of references is comprehensive (almost 

the source (an article, a website, etc.). 

The book intends to provide as current information as 
possible using 4 golden rules:

opinions. It also discusses some widespread parenting or 

to their previous book, 
).

The book starts with the introduction asking, 
 referring to the 

Review: The Psychology of Great Teaching: (Almost) 
Everything Teachers Ought to Know by Pedro De 
Bruyckere, Casper Hulshof, and Liese Missinne
Corwin (2022)
By Sharka Dohnalova, The Czech Republic

then observed other ones, elaborating a “clinical method 

environment to better understand their behaviour and 
knowledge” (p 18).

Then we are offered four chapters each focusing on a 
big topic further divided into smaller more digestible 
subchapters that are interlinked with the other chapters/
subchapters as well as the references at the end of the 
book. 

Chapter 1 focuses on “I”, its determination, what is genetic 

or insecure starting point leading into moral development 

also testing where it speaks about the pros, cons and 

Chapter 2 focuses on “others”, i.e., all the people that 
encounter the individual in the process of growing up 
and being educated. The authors start with the question: 
“Who helped to make you the person you are 
today?”

teachers, caregivers, trainers, parents, friends, and other 

Chapter 3 is on “learning” starting with the laws and 

visual and auditive, but all the sensual perceptions, 

on learning up to acquiring expertise. Learning is seen as 

chapters/subchapters of the book) are all connected and 
interact with learning. Regarding the phenomenon of 
nature vs nurture the authors concluded that, “innate skills 

(p 217), which gives 
the environment (parents, caregivers, and teachers) a 

Chapter 4 deals with “behaviour” starting with three 
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Review: Decentring ELT: Practices and Possibilities by 
Amol Padwad and Richard Smith (Eds.) 
© 2023 AINET & A.S. Hornby Educational Trust
By Cina P. Mosito, South Africa

functions become active, as well as practical examples 
to support and develop executive functions at various 

its components) through social-emotional learning as 

intrinsic motivation to later aspects known as extrinsic 

with pre-set curriculum, even though the authors state 
that the simple distinction between intrinsic and extrinsic 

modern concept of behavioural economics and how to 
nudge people in the right direction (even though I do not 
consider some of the mentioned marketing strategies to 
be in the right direction).

(ELT), in the context of either a home or of an additional 

countries all over the world. 

spread awareness of the potential of decentring ELT. The 
authors describe the importance of decentralising ELT as 
follows:

 “highlights teachers’ own development of 

to the needs of their local contexts.” (p. 80)

of “global” or “centre” approaches and materials 

are expected to be used. However, these approaches 

insiders’ experience and expertise in those contexts.

understand how teachers, often collaborating with each 

practice can be improved. It highlights teachers’ own 

chapter and to the sources (either behind the chapter or 
in the list of references at the back of the book). Moreover, 

suggestions for the classroom. 

as well as for students of teaching even though it is not 

contents and phenomena dealt with within it.

The reviewer 
Sharka (Šárka) Dohnalova is a teacher, teacher trainer, 

Republic. She cooperates with Pilgrims TT and Oxford 

SEN learners, and using drama as a tool for learning 

education of SEN children.

Email: 

development, teacher education, and so on) in relation to 
the needs of their local contexts.

“  enables exploration of alternatives to 
English language teaching centred on “outsider” agendas. 

practices which are effective for them, and which can be 

makers.” (p. 80)

The book features nine chapters. The introduction 

 initiative since it was launched in 2018 
and unpacks what the concept and ensuing practices 
entail. The gist of the book is in the case studies written 

Chile, India and Nepal). The case studies demonstrate 
contextualised practices on how teachers promote ELT 
through materials development, pedagogic practices and 
awareness campaigns that target different stakeholders 
from teachers, students, parents, and communities 
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message from each chapter is that there is no prescriptive 

teaching lies a willingness to experiment with available 
resources, learn with and from others, and promote the 
sharing of experiences. The last six chapters outline 
recent happenings in the ELT space, with a special focus 
on ELT rebooting to circumvent the debilitating effects of 
the pandemic on teaching-learning. 

, it promotes ideas and practices that offer 

learning of language has a ripple effect on other subjects, 
this book is an excellent reference for all interested 
in enabling inclusion of all learners in educational 
settings where English is used as language of teaching 
and learning (LoLT) but is not their mother tongue. 
Curriculum and materials developers, teacher educators 
in initial teacher education and continuing professional 
development of teachers, academics, student teachers, 
teachers and other relevant stakeholders have something 
to learn from this book. 

relevant examples of strategies for contextualising 

experienced teacher, trainer and researcher, with almost 
three decades of teaching experience. I live and work in 

from both Romania and Canada. I prepare curricula and 
teaching materials for different levels and programmes 

focus on integrating aspects of the multiple intelligences 

programmes, though I prefer to call it Multiple Teaching 
and Training rather than the more controversial concept 

I am delighted to be interviewed for The Pilgrims Teacher 
Trainer
I have experienced learning and teaching in different 

readers of the journal living and working in different global 

English language teaching across diverse classrooms 
where English is sometimes a 3rd or 4th language to 

from countries with similar resource and economic 
challenges such as the RICELT Infographics project 

https://
.

The reviewer

child development and inclusive education. She is 

Teaching 

Africa, an innovative inclusive teaching and learning 

Email: 

An interview with
A life-time educator – my story through multiple learning 
experiences
By Maria Millar-Dumitrescu, UK

be a teacher educator in our ever changing world.

I believe I experienced a “light bulb” moment that made a 

Romania to one that starts from understanding who our 

The full interview can be found in the following link: 
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Introduction
In The Pilgrims Teacher Trainer Journal we almost 

to interviewing and rather than a question and answer 
session this interview is presented via six short videos. 

learning is the place where we strive to be in all we do. 

What 

to teachers
studies of teacher professional development. These 
studies show that effective teaching makes a difference 

what kind of teacher development makes a difference to 
teachers’ skills and learners’ learning. The professional 
development that makes the most difference to teachers 

1.  is concrete and classroom-based

2.  brings in expertise from outside the school

3.  involves teachers in the choice of areas to develop 
and activities to undertake

4. 

5.  provides opportunities for mentoring and coaching

6.  is sustained over time

7. 

These seven aspects of professional development 

support the continued skilling of teachers through 

Inclusive teaching and learning – It’s just good practice in 
teaching and learning, isn’t it?
By Phil Dexter 

full report here.

So what’s the connection with inclusive 
teaching and learning? 

with the British Council and now as a freelance consultant, 
I have realised that while these seven principles tell us so 
much about good practice professional development in 

good teaching and learning practices.

Inclusion
all governments have as an objective, with schools and 
teachers expected to implement. However, what do we 

inclusion

Susan Douglas from the British Council and Chief 

produced a series of six short videos for the British Council 
Teaching English website https://www.teachingenglish.
org.uk/ which describe what inclusion means to her. She 
explains this in the following videos:

• 

• 

• 

• Creating an inclusive learning environment

• 

• Inclusive assessment

The author

teaching experience, Maria has been preparing curricula 
and teaching materials for different levels and programs 

English for international students.  Her research projects 

focus on integrating aspects of multiple intelligences 

Email: millar18edu@gmail.com
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These short videos can be accessed on YouTube through 

 

In a previous article in The Pilgrims Teacher Trainer 
Journal Volume 36, no. 1 (which can be found in the 
journal archive), I described the 12 top approaches to 

image below from that article describes and supports 

how we can understand inclusion and inclusive practices 
through a whole school approach.

www.britishcouncil.org/englishagenda

Inclusion is…

Background
I have been using the Cuisenaire© rods for more than 

His inspirational lead then and since, set me up for a 
career promoting their use.

Conclusion

learning is “just” good practice in teaching and learning. 

good evidence-informed practice …

Sources

 | TeachingEnglish | British Council

Briggs_2012.pdf 

https://www.teachingenglish.org.uk/article/creating-
inclusive-school-environment 

https://www.teachingenglish.org.uk/professional-
development 

The Cuisenaire© rods in language teaching
By Steve Hirschhorn, Italy

Introduction

role of Cuisenaire© rods in language teaching. Their 

room for an aid as simple and transparent as the rods 
and this article attempts to introduce them to trainers 

 
Figure 1: The rods

other than HE External Examiner, I have found that the 

used the rods in language learning for training with 
small children, sophisticated bankers and architects, 

personnel ranking from Private to Colonel, streetwise 
teens, a blind student, a deaf student, with groups and 
with individuals. I have trained teachers to use them 
and have run teacher-development workshops on their 
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use. I can’t recall delivering a language lesson in which I 
didn’t use them, except when I have been teaching with 

wanted to learn through reading English literature. The 

senses to intuit and one’s willingness to take risks in 

A little history 

but rather to introduce some techniques under a general 

The nature of these little pieces of wood or plastic seems 
to lend itself to a student-centred, bottom-up, relaxed 
approach, without which I imagine their effectiveness 

Imagine

unresolved for longer. 

of position: “the red rod is between the green and the 
orange one”. 

Figure 3: Between

Comparatives: “the orange rod is taller than the brown 

Figure 4: Taller / shorter and longer / shorter

“The dark green rod is next to the brown one.”

Figure 5: Next to

“There’s a blue rod either side of a pink1 one.”

Figure 6: Either side

The white rod is on top of the orange one. The purple 

lower/higher, taller/shorter area, given that the white rod 
is higher than the purple one, although the purple one is 
longer. However, the orange rod is taller than the blue one 

Figure 7: On top, higher / lower

discover more challenging uses. In fact, it has often been 

 
 sometimes as the rods age, their colours can change.
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built the structure as I had planned to”.

On authenticity 

commented that much of what was being produced 

between two other rods, one mauve and the other 

 
Figure 8: More complex positioning

the rods’ classroom. But look at the components of that 

for more relevant examples and how the structures can 

article is used for “a blue rod”, which suggests that there 
are others available, as indeed there should be, even if 

and thoughtfulness from both student and teacher.

the process which later on can be expanded, enhanced 

central to the use of the rods, let’s take a few pieces of 

“I’d like three green rods please.”

white ones.”

get there. 

the rods.

students, that this is a river because this sets the context 

Now, take a few light green ones and stand them up 

Now take a few minutes to build up a scene, houses, 

amount of imagination and poetic licence is required if 
a person can be taller than a house. This will become a 
passive convention: things don’t need to resemble what 

to exploit the different colours and lengths, so much the 
better. It’s preferable to have a light green rod standing 

a person or a car and experiment with relocating rods 
without knocking others over. Take a look from the other 

rechecked. I often use: “If this is a river and these are 
trees, what’s this?” as a technique to a) remind learners 
what those items are and b) give a sense of self-

the seaside
a sunset
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a crocodile and a giraffe?

them, placing them and creating visual aids that students 

it is. The same applies to using brown rods for roads and 
green ones for trees. Of course, this doesn’t mean that 

use a green rod.

 

 
Figure 11: The sea-side

 
Figure 12: Sunset or sunrise

Black rods with one or more white ones (depending 
on the weather) held above the table will become a 

a diagonal orange rod through the black ones can also 
offer lightening.

 

 
Figure 14: Crocodile and giraffe

there’s also a need to give support or scaffolding so 
that learners have at least a rough idea of what it is 

the language-learning environment, instead, present a 

via achievable challenge, this is involving the learner in 
the process.

almost no input at all from the teacher. In the right hands, 
the rods provide a basis for the most bottom-up, self-

come across. 

A note on pronunciation

the latter is present in the classroom and referred to 

a little time.

kind permission.

I have met objections from teachers who either don’t 
teach pronunciation at all: “a colonial endeavour” or 



Vol 36 No 4www.pilgrimsttj.com

23© Pilgrims Ltd. 2023 All rights reserved.

Abstracts and people

rod. Place them alongside the orange rod like this: 

Figure 16: The seasons

This is a case in which using evocative colours can guide 

get it! Now work through each one starting with the light 
green ‘spring’. Now we can use the seasons to set the 
scene for narratives and other things.

Moving on to “people rods”! Let’s create a little scenario…

this?” is not a good question at all here since it offers 

all stages in between. So, here’s what I do to offer that 
all important guidance. Position a couple of red rods and 
indicate one of them asking:

name! 

St. “It’s Hannah.”

students to invest in the scenario and such involvement 

Now, I point to the green rods: 

T. “This is their house.” 

Then I build up a scene as I have shown here. 

 
Figure 18: Setting up habitual actions, part 1

colours as previous work. I’ll point to the pink “tower” and 

“a school”. Now check the names of the red rod people 

up to the top of it.

Your scene now looks like this:

 
Figure 19: Setting up habitual actions, part 2

 

 
T. “Ok, that’s true” this is a response I use to indicate: 
the idea is right, the language needs work. 

 
 

need to offer some further support which for me, will be 
in the form of pointing out the words or phrase from the 

every but 

repetition:

every, we’d need to 
look at the 3rd person of go

go?” 

boss. 

Now take the two kids, put them on the double decker, 
red rods bus and drive them to the school. Pull out all 5 
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Figure 20: Two kids on a bus!

by
need a little time to work on. I sometimes expand these 
situations to include a clock so that we can get the time 

this little tableau could become a much longer and richer 

the rods. There’s lots more, of course, and there are also 
times when the rods might not be the answer but that 

Have fun.

The author

teaching and training, having worked in the private 

given workshops for teachers, students and trainers 

now retired, he still writes and takes an active interest in 

detailed guidance including setting up rod stories, work 
on business language and student-led activities.

Email: 
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The Pilgrims Teacher Trainer Journal is pleased to announce we are cooperating with  
Basil Paterson School of Education in Edinburgh.
For more information on the school follow the link below

https://www.basilpaterson.co.uk/
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HLT at www.hltmag.co.uk

a wealth of articles, resources, lesson ideas, voices and book reviews.

Contributors include teachers from all over the world as well as leading 
ELT trainers and authors. HLT

Pilgrims.

You can access the archives at https://www.hItmag.co.uk/prev and

http://old.hltmag.co.uk/prev.html.

1. You can read and publish in HLT for free.

2. You can keep in touch with recent ELT trends and developments.

3. 

4. You can use it on pre-service and in-service courses, and for 
mentoring.

5. 

6. 

Editor’s email: 


